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“F 
or me it is not so much 
about the prizes I 
received after I won the 
award but the fact that I 

was acknowledged for what I like 
doing: teaching,” said Ganasen 
Reddy, principal of Glenhaven 
Secondary School in Verulam, 
KwaZulu-Natal, who won the life-
time achievement award. 

Minister of Basic Education Angie 
Motshekga hosted the 15th National 
Teaching Awards at Gallagher 
Convention Centre, and Deputy 
President Cyril Ramaphosa delivered 
the keynote address, highlighting the 
critical role of teachers: that if it 
were not for them the country would 
not have produced the great and 
capable leaders it now has. 

Enviable prizes
“I feel overwhelmed and extremely 
proud to have won this award. I have 
done my school, district and the 
province proud. I feel on top of the 
world. 

“As teachers we work hard and it is 
exciting to be acknowledged for the 
work we do,” said Reddy. 

He walked away with a tablet, an 
iPad, a cellphone, R50 000 in cash, 
a trip for two to Victoria Falls in 
Zambia and a brand new Chevrolet 
Spark.  

Teacher by chance
Reddy said he became a teacher by 
default. He formally started teaching 
in 1984 but said his intention was to 
become a doctor. When his parents 
could not afford to pay for his medical 
studies at university, he got a bursary 
to study education and he made sure 
to major in biology because it was 
related to what he wanted to study. 

When he enrolled for a degree in 
education at the University of Durban-
Westville, he majored in human 
physiology, again because it is part of 
the syllabus for medical students. 

He said before he became a princi-
pal he used to produce a 100% pass 
rate in biology, a subject he taught for 
well over 20 years. Although he 
spends most of his time performing 
administrative and management 
functions he still finds time to teach 
the subject. He also served as provin-
cial chief marker and examiner for 
the provincial education department. 

Model school
Reddy said some of the pupils to 

whom he taught biology are now 
neurosurgeons and cardiac spe-
cialists or have taken occupations 
related to the biology or science 
fields. Talking about his role as prin-
cipal, Reddy said his school is based 
in a traditionally Indian area but 
serves impoverished, broken and 
child-headed families. 

“80% of my pupils come from these 
backgrounds and it is such an enor-
mous challenge but this does not 
affect the performance of our pupils. 
For instance, last year we produced 
an 88.3% pass rate and a year before 
that we obtained 93%, prompting, he 
said, the then MEC of education 
Senzo Mchunu to declare us a 
“model school”. Not bad considering 
the context,” he said. 

Reddy said he believes in transfor-
mation. He said he increased the 
number of Africans from 10% to 80% 
representation in the school’s staff 
complement. “As a leader I feel this 
has to be done, because it is impor-
tant and that is where our country is 
going,” said Reddy.

Innovation
According to the department of basic 
education, the awards are constantly 
refined and broaden to accommo-
date more categories, innovate and 
enhance their stature. 

One of these innovations was the 
idea of broadcasting them live and 
this has helped publicise the event 
and attracted more sponsors and 
role players. 

Categories that were recently 
added include: Excellence in 
Technology-Enhanced Teaching and 
Learning, Excellence in Teaching 
Mathematics at Further Education 
and Training (FET) level, and 
Excellence in Teaching Physical 
Science, also at FET level. 

Another latest addition is the Kha 
Ri Gude Mass Literacy category, 
which the department says high-
lights its emphasis on the promotion 
of literacy and numeracy at grass-
roots level. 

For a complete list of all winners visit 
www.education.gov.za
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Lifetime achiever
Ganasen Reddy 
scooped what is 
considered to be the 
most prestigious 
accolade of this 
year’s 15th National 
Teaching Awards, 
hosted annually by 
the department of 
basic education

Ganasen Reddy. Photo: Supplied

A targeted and e�ective diagnostic 
assessment service for grades 8 to 12
Test and Improve allows you to know with confidence exactly what your learners need to 
improve their Maths and Physical Sciences results. Improve your learners’ results and stand 
a chance to WIN R20 000 worth of  resources for your school. 

Find out how at www.test-and-improve.co.za
Contact us e: test-and-improve@pearson.com t: 021 532 6000
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Jeanè Roodt

I
have been teaching at Laer-
skool Proteapark in Rusten-
burg for 12 years now. I started 
as a second year  student when 
I was 19 years old. 

I was fortunate enough to teach at 
a full service school, which meets 
pupils’ mental and physical health 
needs.  

As the White Paper 6 on Special 
Needs Education states: “This 
 system is based on the principles of 
human rights and social justice for 
all pupils; participation; social 
 integration and redress; equal and 
equitable access to education; 
 community responsiveness; and 
cost effectiveness.” 

Assistant teacher
I started my teaching experience as 
an assistant to a seven-year-old girl 
diagnosed with Down syndrome 
and a ten-year-old boy with extreme 
dyslexia. 

All the experience and knowledge 
I gained during that year when I 
taught as an assistant can truly not 
be explained. I believe teaching 
should always be a calling and I 
 definitely felt like I was reaching my 
calling and making a difference by 
helping my pupils. 

In the past pupils with difficulties 
or “differentness” were hidden 
away, but at our school they had the 
chance to learn, excel and interact 
as all pupils ought to.

How I grew as a teacher
I learned how to make use of differ-
ent techniques to adapt to my pupils 
diverse needs. These helped me 
develop a set of skills I never knew 
I possessed. 

I realised early on that you cannot 
teach a pupil in isolation. Maybe in 
a perfect world each pupil will be 
able to reach all the developmental 
and cognitive goals at the same time 
in the same manner. 

Furthermore, the pupils made me 
adapt my own approach towards 
teaching.  

For instance, if a pupil had a bad 
day, I had to first try and calm him 
or her before teaching could take 
place. This taught me to first teach 
and touch the pupils’ hearts before I 
could reach their minds. 

My Down syndrome pupil was not 
able to read or write on her own, but 
with daily practices and with every 
tool known to teachers from picture 
association to flash cards, she was 
able to write and read basic words. 
She also took part in school activi-
ties like netball and dancing. 

As for the pupil with dyslexia I 
had to go back to basics, teaching 
him things like the days of the week, 
and the months of the year because 
he was unable to read or write at the 
age of 10. 

Today I am proud to say that this 
pupil is writing grade 12 without an 
assistant!

The teacher I am today
I have been an English teacher for 
the past seven years and I am truly 
better equipped to educate and 
assess pupils with diverse educa-
tional needs all because of the expe-
rience I gained during the time I 
spent as an assistant. 

For example I introduced a read-
ing corner in my grade five English 
class because dyslexic pupils find 
the acquisition of reading difficult 
and can also suffer a lot of anguish 
and trauma when they feel mentally 
abused by their peers, because of 
their learning difficulties. The read-
ing corner motivates all pupils to 

read in a relaxed envi-
ronment. Patience is the 
best skill for any teacher 
and working one-on-one 
with a pupil can some-
times challenge one’s 
patience. And I believe I 
have more patience with 
my entire class because 
of the close interaction I 
had with my two pupils. 
I thank God every day 
for my job as a teacher. I 
am grateful to teach at 
my school where the 
motto is “The school 
where every child 
counts” and I truly feel 
that in my class, every 
child counts! 

Jeanè Roodt was a fi nalist 
in the  category of Excel-
lence in Primary School 
Teaching in the 2014 
National Teaching 
Awards.

Changing lives

Teachers are 
chameleons
True teaching is about adapting to each unique learner’s 
diverse needs

Jeanè Roodt. Photo: Supplied

I introduced a reading 
corner in my grade five 
English class because 
dyslexic learners find 
the acquisition of 
reading difficult
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Lets create a safer online 
space together

Cyber bullying, child grooming, child 
pornography, racial abuse, hate speech and 
abuse in chat rooms and on social media 
platforms is on the increase. Teachers and 

learners need to cyber savvy and cyber safety is more important 
than ever before.

The Film and Publication Board (FPB) is a public entity that 
aims to protect children from exposure to disturbing and harmful 
material and from premature exposure to adult material.  It 
provides advice to citizens to help them make informed 
decisions when it comes to their viewing, gaming and reading 
choices. 

We are living in a digital age where the online space is a vast 
and important platform that learners and teachers access daily. 
Learners and teachers use various devices to communicate 
and access content online. However it can also be a space 
that is dangerous and there have been increased levels of 
vulnerability among underage children being exposed to adult 
and harmful experiences.  

The FPB has drafted an Online Regulation Policy to enable the 
effective regulation and classifi cation of digital content in South 
Africa. South Africans are invited to give inputs on the policy 
which is currently available for viewing.

The draft policy seeks to get Internet service providers and 
content generators to take more responsibility to ensure cyber 
safety, and provide uniform classifi cation of media content 
regardless of platform, uniform labelling of media content 
online, and co-regulation between FPB and industry to ensure 
uniform classifi cation and compliance monitoring.

Here’s your opportunity as an educator to fi nd out about the 
policy and have your say about making the Internet a better 
place.  

Go to www.fpb.org.za to view the policy and submit comments 
to: policy.submissions@fpb.org.za. To fi nd out about our Back-
2-School campaign on cyber safety go to 
www.fpb.org.za/anti-child-porn/back-2-school-campaign

 FPBZA      @FPB_ZA 

We inform. You Choose

 FPBZA      @FPB_ZA  FPBZA      @FPB_ZA 



3

March 2015 theTeacherMy Favourite Teacher

Thabo Mohlala 

M
ike Wilter grew up in a 
family of educators in 
Pinelands, Cape Town. 
He is state law advisor 
in the recently estab-

lished legal compliance unit of the 
Western Cape government. His 
responsibility is to proactively 
improve the decision-making capac-
ity of all government departments in 
the province, including the provin-
cial education department. 

He has had a varied legal career. 
Prior to working in the public sector 
as an attorney he worked as a corpo-
rate lawyer. He then headed the 
office of the Western Cape’s MEC of 
education. 

Later he worked as an education 
law specialist developing practical 
resources on a range of legal topics 
for schools, and facilitating work-
shops on the topics for school gover-
nors and school management teams. 
He is a regular radio and print 
media commentator on relevant 
court decisions that affect schools. 

Last year, he was featured in the 
Mail & Guardian’s 200 Young South 
Africans in recognition of his work 
as an education law specialist.

Where and in which year did 
you start your schooling? 
I started primary school in 1991 at 
Pinelands North Primary School, 
Cape Town. I later moved to Western 
Province Preparatory School for the 
last few years of primary school. 

I completed high school in 2002 at 
Westerford High School, Ronde-
bosch, often dubbed the “school that 

never sleeps”. I obtained a law 
degree from the University of Cape 
Town in 2006. 

Who was your favourite 
teacher?
I have been taught by many talented 
teachers and lecturers, all of whom 
have had a significant impact on 
my personal and professional devel-
opment. One teacher who stands 
out for me is James Bissett, deputy 
principal and English teacher at 
Westerford High School.

What influence did he have 
on you?
He is a talented teacher who knows 
how to challenge, support and get 
the best out of his pupils, both aca-
demically and personally. 

He was always purposeful in his 
interactions with us and treated us 
with respect. Drawing on his exten-
sive knowledge of the curriculum 
and his fine sense of humour, he 
encouraged us not only to engage 
critically with the texts, but also to 
engage with the contexts in which 
these were created and exist.

What were your favourite 
subjects and why?
I enjoyed English because I have a 
deep appreciation for the power of 
words and enjoy finding out how 
to unlock and make effective use of 
this power. 

I also enjoyed music as it offered 
me opportunities for creative 
expression.

Describe the qualities that a 
good teacher should have or 
display?
A good teacher is someone who:

•  has a good grasp of the curricu-
lum he or she has to teach, and 
knows how to deliver it effectively; 

•  is a compassionate person who is 
an eternal student; 

•  does not only ensure that his or 
her pupils complete the curriculum 
and pass their exams, but also offers 
them a quality education that is rel-
evant and that transcends the walls 
of the classroom; and

•  is a professional who is dynamic, 
patient and passionate about 
progress.

What are the things a teacher 
should never do or say?
Teachers who bully or belittle their 
pupils and who are unable to achieve 
a healthy degree of pupil discipline in 
the classroom will struggle to build 
effective learning environments 

where pupils feel safe, supported and 
free to excel.

What message do you have 
for teachers?
While the teaching profession is 
often under-appreciated, it is a pro-
fession that we need to build and 
protect. 

Teachers carry a massive responsi-
bility to lay the foundations for our 
society and for our economy. This is 
a responsibility that can improve 
the lives of many if it is discharged 
effectively. 

In your community, in your school 
and in your classroom, do what you 
can to create and maintain enabling 
environments where quality teach-
ing and learning can take place. 

Teachers, school management 
teams, school governors, education 
authorities and other relevant stake-
holders in education need to be 
working together to improve the 
quality of education outcomes.

Mike Wilter. Photo: John Armstrong

As a specialist law 
advisor, Mike Wilter 
ensures schools and 
school managers in 
the Western Cape 
always perform 
their functions 
within the strict 
bounds of the law

Legal eagle

He was always 
purposeful in his 
interactions with us 
and treated us with 
respect
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H
ennie van Staden did his 
millwright apprentice-
ship at Arcelor Mittal in 
Pretoria. He passed his 
trade test in 1972 and 

then moved about, working for the 
municipality of Pretoria, the Impala 
mining company in Rustenburg and 
Acerlor Mittal’s Vanderbijlpark 
Works. 

After he retired in 2010 Van 
Staden started teaching at Technical 
Guiding. He is still working there 
and he says he enjoys every moment 
he has with his pupils.

Can you explain what being a 
millwright is all about?
The term millwright was used for 
artisans erecting mills in the early 
days. The responsibilities have 
changed somewhat since then. 

Nowadays a millwright is a 
 specialist fitter, electrician and in 
some respects also a good  rigger, 
except for the splicing of steel 
cables. 

The trade also requires thorough 
knowledge of programmable logic 
controllers, popularly known as 
PLCs, as well as hydraulic systems. 
So in actual fact a millwright is a 
combination of a few trades in one.

Who or what influenced you 
to choose this as a career?
It is an ideal career for people who 
like different challenges every day.

What subjects should pupils 
take to be able to study for 
this career?
Interested pupils should have at 
least mathematics and science up 
to grade 10, although it is recom-
mended that they take these sub-
jects up to grade 12.

How important is being a  
 millwright in the bigger 
scheme of things?

In the industry today, millwrights 
are essential to do maintenance 
work; they also earn a little more 
than other tradespeople.

What do you like most about 
your job?
Being a millwright is a satisfying job 
in that it poses new challenges all 
the time, and one has to think on his 
or her feet a lot of the time.

Where can one work after 
qualifying as a millwright?
Most large South African companies, 
such as Sasol, Acerlor Mittal and 
Transnet, make use of millwrights.

Jonas Mokhari 

E
very parent wants quality 
education for his or her 
child. And that is why after 
1994 many parents took 
their children to former 

model C schools to get better educa-
tion, as they felt their own schools 
were failing to do so. As a result 
many schools in our communities 
were left with dwindling enrolments. 

When I took over as principal of 
Moutse Primary School in 1999, I 
vowed to bring back all those pupils 
who attend schools far away from 
their homes, because their parents 
incur unnecessary travel expenses. 

Working closely with all relevant 
stakeholders we embarked on a 
mission that saw the school gaining 
popularity in the community and 
neighbouring villages. At the time we 
had an enrolment of 400 pupils and 
today the enrolment has more than 
doubled to 980, of which 60% are 
pupils from surrounding villages. 

Holistic teaching approach
I always make sure that the holis-
tic teaching approach is applied, 
because I realise the importance of 
teaching for social goals. 

I believe a pupil who is taught to 
not only  master the subject matter 

but also to become a better adult will 
be able to work and live with his or 
her fellow human beings more  easily. 

I teach my pupils to respect each 
other’s cultural backgrounds, beliefs 
and religious or ethnic affiliations. 
And I believe I succeeded in this 
regard because they work harmoni-
ously together. 

We have partnered with the local 
police station, where a policeman 
assigned to our school through 
the “adopt a cop” project visits our 
school regularly to deal with disci-
pline-related issues. We also invited 
ex-convicts to come and address 
pupils and teach them about the 
dangers of crime and drug and alco-
hol abuse.

Poor and inadequate facilities
When I joined the school, I knew that 
I would be dealing with the challenge 
of a lack of basic resources. But I did 
not have sleepless nights, because I 
am an innovator. 

Our school is among one of the 
oldest in the district with two blocks 
built during the 1960s, but one does 
not notice this because I ensure it is 
kept clean and well-maintained at 
all times. At the moment it is one of 
the cleanest in the area. 

I have also secured a number of 
sponsorships to ensure the lack 

of resources does not affect teach-
ing and learning. For instance, we 
approached the Dell Foundation, 
which donated 10 computers. We 
received funding from the National 
Lottery, which we used to build a 
multipurpose sports court. We also 
used old bricks, instead of buying 
new ones, to build a kitchen and two 
classrooms for grade R pupils. 

Raising morale
I believe in the expression: “I know 
the way, lead the way and show the 
way”. I consider myself as an exem-
plar, because I always strive for 
excellence so that educators and 
pupils can follow suit. 

As a principal I am involved in a 
number of community-based pro-
grammes. For instance, I make sure 
I attend funerals and other activities 
and work with the structures that 
look after the welfare of the needy 
children, for whom we organise food 
and school uniforms.

Transformation leader
I believe a leader should embrace 
transformation and should be a 
visionary. I believe that leading by 
example inspires my subordinates. I 
am energetic, enthusiastic and pas-
sionate about my work and respon-
sibilities and this has won me a 

number of accolades, including the 
National Teaching Awards. 

Professional development
I am engaged in continuing pro-
fessional development activities, 
which impact positively on class-
room teaching. I always encourage 
my educators to develop themselves 
professionally. 

We hold our own awards cere mony 
to motivate and celebrate pupils and 
teachers who displayed excellence 
during the year. I also believe in 

delegating tasks to my subordinates 
to help them develop leadership 
skills, boost their confidence and 
make them feel appreciated. Because 
of this the school has been turned 
into a self-managing institution. 
Working as a team is a priority here.

Jonas Khazamola Mokhari is 
 principal of Moutse Primary School in 
Mpumalanga. He was a finalist in the 
Excellence in Primary School Leader-
ship category in the 2014 National 
Teaching Awards

Principal

Restoring pride in township schools
Jonas Mokhari empowers his colleagues by delegating tasks to 
them and this not only helps develop their leadership skills, it 
has turned his school into a self-managing institution

A challenging job

Jonas Mokhari. Photo: Supplied

Career

Hennie van Staden.  
Photo: Supplied

Distance education programmes
The University of Pretoria offers 
the following distance education 
programme to teachers who want to 
advance their careers:

BEdHons Education Management,  
Law and Policy

We offer:
 � Excellent student support
 � Fees covering all learning material – no 

hidden costs
 � Exam centres and contact sessions 

throughout South Africa

All educators who would like to find out more about the University’s 
distance education programmes are invited to return this coupon to  
PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 011 768 1248.  
For further enquiries, kindly contact Andries Pelser at 011 760 3608 or  
073 232 3173, or to send an email to edutel_upta@iafrica.com.  
*www.edutel.co.za

Title: .......... Initials: .......... Surname: ...............................................................

Postal address: ..................................................................................................

..............................................................................................................................

Tel: (w) ................................ (h) ................................ (cell) ................................

Programme in which you are interested in receiving further information: 

..............................................................................................................................
Tel: 011 760 3608 or 073 232 3173

www.up.ac.za
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Dear Teacher

Y
ou have had a particu-
larly bad day at work 
with a colleague, a pupil, 
a parent or a district offi-
cial, really making you 

question if this is all worth it. You 
remember another teacher who 
finally threw in the towel and 
decided to leave the profession and 
now that idea suddenly seems very 
appealing. 

As you reflect on your day you 
realise that, in fact, you do not 
remember why you keep doing this. 
As you open the gate to your home 
you remember the stress that awaits 
you: the things that you still have 
to finish, the sick relative or parent 
that you have to care for, marking 
that you must do before tomor-
row, the demands placed upon 
you just because you are the carer 
and the doer in the family and the 
never-ending struggle of trying to 
push your monthly salary to last for 
three-quarters of the month at least, 
rather than the first week only ...

Before you reach into your purse 
or cupboard for that cigarette, pain-
killer, antacid or a bottle of alcohol, 
stop and consider the last time it 
actually helped. When the strategies 
that you have been using to deal 
with stress no longer work, it is time 
to consider new and more effective 
self-care strategies.

The World Health Organisation 
defines self-care as what people do 
for themselves to establish and 
maintain health, and prevent and 

deal with illness. Self-care encom-
passes personal and general 
hygiene, nutrition, lifestyle and 
emotional and mental wellbeing. 
Taking care of your body, mind and 
soul can help you as a teacher to 
combat stress effectively in order to 
prevent burnout. 

Examples of self-care strategies 
include following a balanced, 
healthy diet, getting regular exercise 
and sleep and having regular medi-
cal check-ups for early identification 
and treatment of diseases. Consider 
the following strategies that may 
help you in your day-to-day life:

Heal and nurture your soul 
through prayer, meditation and 
counselling. This can also include 
listening to music that uplifts you, 
or talking to a friend who usually 
comforts and cheers you up;

Protect the entrances to your soul. 
Pay attention to what you take in 
from the environment through your 
six senses: what you see, smell, taste, 
feel, touch and what your gut 
instinct tells you. Use your values 
and beliefs as filters to only keep 

what enriches and stretches you, 
and reject what contaminates you. 
For instance some people carry a 
heaviness, bitterness and negativity 
that leave you drained and pessimis-
tic. They are “energy stealers”; if you 
must, then choose to engage with 
them towards the end of the day so 
that they do not spoil the rest of 
your day;

Be very protective of your alone 
time and personal space. This is 
when you engage in activities that 
prioritise you, heal, nurture, con-
tain, soothe and invigorate you. 
Therefore give yourself permission 
to eat your lunch alone in your class-
room rather than the staff room;

Continue to challenge and stretch 
yourself so that you can keep your 
mind sharp, so be hungry to learn 
something new every day, which 
could include learning a new song, a 
new joke or a new skill;

Make room to be wrong at least 
once in your day — that way you do 
not have to keep the façade up that 
you are perfect and always right. It 
also opens you up to new perspec-
tives and better ways of doing 
things. “To make mistakes or be 
wrong is human. To admit those 
mistakes shows that you have the 
ability to learn, and are growing 
wiser.” — Donald L Hicks

Give yourself time out. This might 
include delaying making a decision 
under pressure until you have thor-
oughly thought about it, and taking 
a minute to catch a deep breath 
before reacting to an irritating situa-
tion or colleague; 

Change your attitude. Begin by 
appreciating yourself and those 

around you, count your blessings 
and focus on the lessons learnt from 
every difficult situation;

Have a personal growth plan that 
makes room for you to continue to 
reinvent yourself every five to 10 
years. As a teacher, embrace lifelong 
learning — when you continue with 
professional development you can 
work yourself out of your current 
job into a new, fulfilling and better-
paying career!

Tshepiso Matentjie is an educational 
psychologist and life coach. Her experi-
ence spans 20 years in executive, career 
and life coaching, academic develop-
ment and counselling. She has worked 
with, among others, the education sec-
tor on addressing barriers to learning, 
curriculum adaptations, differentiated 
teaching, ADHD behaviour manage-
ment, study skills and strategies for 
pupils, discipline and diversity as well 
as EQ teaching and learning

Look after yourself

Make room to be 
wrong at least once 
in your day — that 
way you do not have 
to keep the façade up 
that you are perfect 
and always right.

Tshepiso Matentjie. Photo: Supplied

Thabo Mohlala  

A
ge will never be a barrier 
if you really set your 
mind on what you want 
to achieve. This is a 
belief that seems to have 

inspired two Soweto-based men, 
who obtained their matric certifi-
cates in the twilight of their lives. 

Phillip Chauke, who lives in 
Diepkloof, Soweto, surprised many 
people when he passed his matric at 
the age of 84 in 2005. 

Not to be outdone, renown musi-
cian Sipho “Hotstix” Mabuse passed 
his matric in 2013 when he was 60 
years old, which took him a step 
closer to achieving his life-long 
ambition of studying for an MA in 
anthropology. 

Grace Baruth, who lives in 
Newlands, Durban, can also be 
counted among these “oldies”. Since 
childhood, 45-year-old Baruth har-
boured a dream of pursuing her 
education studies up to a doctorate 
level. Despite the many challenges 
and setbacks, including lack of 
finances, she consistently fixed her 
eyes on her biggest prize until she 
finally achieved it. 

Detour
After completing matric, Baruth 
decided to study part-time and work 
at the same time to sustain herself 
during the course of her studies. 
Springfield College of Education 

was offering bursaries for a teaching 
degree and her parents encouraged 
her to apply. Her application was 
successful and the bursary enabled 
her to complete her teaching degree. 

She then took a brief detour 
from the education trajectory and 
enrolled at Teamwork Bible School, 
where she obtained a degree in Bible 
education.

Test of endurance
Baruth never stopped there, being 
a goal-orientated and passionate 
person; she went on to register with 
the University of South Africa for 
an honours degree in educational 
management. 

The situation was tough for her: 
she juggled full-time motherhood 
and a full-time job as well as her min-
isterial responsibilities at the local 
church. But despite these demanding 
and overwhelming odds she com-
pleted her honours degree cum 
laude. It was a test of endurance that 

took a lot of perseverance and burn-
ing of the midnight oil, she recalled. 
She said she was only able to study in 
the late hours of the night and the 
early hours of the morning. 

Fulfilling a dream
Passing her degree with a distinc-
tion opened doors for Baruth. She 
received a scholarship from the 
University of KwaZulu-Natal where 
she studied for an MA, which she 
also completed with merit. 

This was followed by a similar 
offer by Unisa; she was awarded a 
full bursary to complete her doctor-
ate degree studies. “It was indeed a 
miracle in waiting,” she remarked. 

True to form, in 2013, Baruth grad-
uated with a doctorate in education, 
fulfilling her long cherished passion 
of becoming a doctor. It was an 
achievement born out of selflessness 
and passion; the final milestone in a 
journey that took 35 years to 
complete. 

Source of inspiration
Today Baruth is not only a source 
of inspiration to her children and 
immediate family members but to 
her entire neighbourhood, including 
her church community. 

She travels around addressing 
youth conferences and young adult 
meetings about the power of 
dreams, saying they should never 
give up in the face of setbacks and 
disappointments. 

“On my journey to fulfilling my 
dreams, I had to overcome years of 
discouragement, hopelessness, fear 
and low self-esteem. But through 
much prayer and the word of God I 
was inspired to overcome and reach 
for my dream. If God can do it for 
me, yes, he can do it for you,” said 
Baruth.

Dreams do come true
Grace Baruth overcame many obstacles on the way to her 
dream of obtaining a doctorate in education

Grace Baruth fulfils her 
dreams. Photo: Rogan Ward

She travels around 
addressing youth 
conferences and young 
adult meetings about 
the power of dreams, 
saying they should 
never give up in the 
face of setbacks
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Thabo Mohlala 

S 
tarting from humble begin
nings, a maths and science 
programme has evolved into 
a national initiative that is 

helping scores of pupils to achieve 
their tertiary and career aspirations.

Corporate sponsorship should not 
just be about ticking boxes or how 
much money is disbursed to bene
ficiary organisations. Rather it is a 
gesture that requires greater donor 

involvement and a handson 
approach, said Setlogane Manchidi, 
Investec corporate social invest
ment manager. 

He was addressing education 
 officials, learners, alumni board and 
his staff members during the pro 
gramme’s 10th anniversary to “cele
brate the achievement and success 
of the beneficiaries whose lives were 
touched in a positive way”. The 
event took place inside the luxurious 
Rovos Rail, with guests treated to 

sumptuous meals and drinks while 
on a short sightseeing excursion 
around the city of Tshwane. 

Promaths
The maths and science initiative pro
vides extra, focused classes to pupils 
in grades 10, 11 and 12 and is the 
brainchild of Tumelo Mabitsela. He 
formed it in 2005 after he realised 
the majority of pupils in township
based schools were struggling to 
obtain “decent” passes in core maths 

and science. And those who did pass 
matric, did not get admitted to ter
tiary institutions because of their 
poor marks in maths and science. At 
the time, Mabitsela was the principal 
of a primary school in Dobsonville, 
Soweto, and used his premises to 
host maths and science classes for 
pupils from around the township. 
Known then as Kutlwanong Maths, 
Science and Technology Centre, it 
attracted more pupils and, to cater 
for them, Mabitsela approached 

Investec. He secured initial funding 
of R100 000 for a class of 105 pupils. 
The first cohort of pupils produced 
excellent results. Impressed with the 
outcome, Investec formally adopted 
the centre as its flagship education 
project and it became known as 
Promaths. 

Distinctions
Of the 192 pupils from Dobsonville 
Promaths who sat for their 2014 
exams, 94 got distinctions in core 

mathematics. And 175 of 
them wrote physical 
 science, with 85 obtain
ing distinctions. To date 
about 2 600 pupils were 
able to matriculate and 
pursue tertiary studies 
in commerce or the 
 sci en  ces. The number of 
centres has grown to 
eight, in seven prov
inces, producing about 3 
600 grade 10 to 12 pupils 
in one year. Manchidi 
said Free State MEC of 
Education Tate Makgoe 
attributed 10% of the 
provincial pass rate to 
Promaths, a confirma
tion that the programme 
is delivering. 

Milestone
He said it was necessary 
to complement the 
maths and science pro
gramme with a bursary 
scheme to finance pupils 
at universities. “Ten 
years since the establish
ment of both these pro
grammes is a significant 
milestone, one charac
terised by positive 
change in people’s lives 
and making a meaning
ful contribution in soci
ety,” said Manchidi. He 
said Promaths has trans
formative and develop
ment elements as well. 
“Transformative be 
cause,” he said, “we 
encouraged and changed 
attitudes, particularly of 
girl pupils, to dream big 
and take occupations 
that they would not have 
pursued in the past. 
Today some of them 
occupy the highest posi
tions in critical levels of 
corporates.” 

On development, Man
chidi said the pro
gramme helps teachers 
who show potential but 
“are not yet there” to 
acquire “new and inno
vative skills to enhance 
their classroom instruc
tion in maths and 
scien ce”. 

Maturity and trust
Manchidi believes the 
partnership with Pro
maths has lasted this 
long because “ours is not 
a  donorrec ip ient 
relation  ship. When there 
were challenges we did 
not step back and point a 
finger at project admin
istrators. Instead we got 
involved because we 
believe it is our challenge 
or problem as well. There 
is also a level of maturity 
and trust between the 
two parties.” 

Thabo Mohlala was the 
guest of Investec in cover-
ing this story

Maths

Enduring partnership
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23 March is World Meteorological Day

Let's celebrate world
meteorological day!

Answer the questions

1.When is World Meteorological Day?
2.Is World Meteorological Day only celebrated in South Africa?
3.What is the current membership of WMO?
4.What is the World Meteorological Day theme for this year?
5.What is the web address of the South African Weather Service?
6.How will climate knowledge benefit future planning?

Answers: 1. 23 March; 2. No; 3. 185 members and six territories; 4. Climate Knowledge for Climate Action; 5 www.weathersa.co.za;6. Farmers will know which crops to grow, 
energy suppliers will know how much electricity to generate,health workers will know tobe on the look-out for certain climate related diseases.

Bongani reads the piece with attention. Chris, the way I
understand it, climateknowledge is gathered every day 
by allweather services around the world. The South 
African Weather Service, on a daily basis,collects 
information that becomes part of its climate database. 
Furthermore, scientists around the worldnow come to 
understand how greenhouse gases canlead to a change
in climate. As you know, we hear alot about climate change.
So, by understanding allthese influences, scientists can 
project how the climate will change in future. Some places
will becomedrier, some wetter, some hotter and some colder.

I enjoyed today’s Geography class. The teacheralways
has something interesting to tell us,which I do not 
always find in the handbook. Now this thing about
World MeteorologicalDay was news to me. 
Let’s go to the library to do more research on the topic.

Oh, yes, I read in class the other day that23 March is
World Meteorological Dayand the theme for this year 
is “ClimateKnowledge for Climate Action”. 
Bongani, didyou know that all weather services 
around theworld, who form part of the World 
MeteorologicalOrganization (WMO) celebrate this day!

That must be a large number ofcountries!
I have just googled the number: The WMO 
currently has 185 members andsix territories – 
and South Africa is one ofthe members! 
Now what is this year’s themefor 
World Meteorological Day all about…?

Yes, it seems like within the near future,we’ll not 
only make use of the daily weather forecast to 
know what to wear,but we, as future decision-
makers, will make extensive use of climate 
informationin our planning activities.

Oh, I think our teachers will be veryhappy to 
put this poster on their walls!

Yes buddy, let’s get going. I can’t wait to share this 
new knowledge with the folks at home!

Will this mean that farmers will knowwhich crops to
grow, energy supplierswill know how much electricity
to generate, health workers will know tobe on 
the look-out for certain climate related diseases 
and so on?

Look, Bongani, I found something on the website 
of the South African Weather Service!
They made a poster about the theme, 
whichcan be used by teachers and learners.

Hey Bongani, look at the time. We needto get 
going. I am sure our teachers andparents 
will be glad that we spent theafternoon getting 
to know more aboutWorld Meteorological 
Day and the SouthAfrican Weather Service.

Bongani, I found an explanation about 
the theme “Climate Knowledge for Climate 
Action”! Read itand explain to me what 
you understand.

The South African Weather Service creates weather awareness amongst communities,
so visit their websitewww.weathersa.co.zaor the mobi site www.weathersa.co.za/m
You can also follow them on Twitter @SAWeatherServic or call the Weatherline on 083 123 0500.

The poster is available on
www.weathersa.co.za

from 15 March 2015.

Bongani and Chris are two friends who livein a small town.They are in the
same gradeand love to talk about things they learn andexperience at school every day.
Today, they start talking in front of their last class, and do not immediately walk home.
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A
nn Singh was born to 
exceptional parents who 
have always believed 
that education is the key 
to empowerment. 

She enrolled for a BSc at the 
University of KwaZulu-Natal, 
Pietermaritzburg, with the help of 
a National Student Financial Aid 
Scheme loan. After her first year she 
received some bursaries from other 
organisations such as the University 
Women’s Group, the Canon 
Collins Educational Trust of South 
Africa and the National Research 
Foundation. 

She obtained good grades, which 
saw her loan converted to a full 
bursary, and this helped her to 
complete her degree, majoring in 
physics, computational physics and 
chemistry. Singh then obtained a 
scholarship from the National Laser 
Centre (NLC), which enabled her to 
complete her MSc in experimental 
physics at the same institution. 

At the moment Singh is a 
researcher at the NLC within the 
Council for Scientific Industrial 
Research (CSIR). During her studies 
she also helped to coach and mentor 
students, an experience she found 
most rewarding. 

She attended science conferences 
in countries such as India, Germany, 
China and all over South Africa. Last 
year she was part of a team that won 
“innovative” and “excellent” awards 
in her unit.  She is now working on 
several interesting projects concern-
ing lasers and science.

Who inspired you to become 
a scientist? 
Science itself is an inspiration. 
Everything around us can be 
explained by some form of science, 
such as the blue sky, the colours of 
the rainbow or why an aircraft stays 
in the air without falling to the 
ground. They say science unravels 
the mysteries of the universe, and 
that is so true.

Where did you study 
biophotonics? 
I had a brief introduction to biophys-
ics in my first year physics course, 
which I found intriguing. However, 
biophysics and bio photonics were 
not offered as full courses or degrees 
back then. I was first introduced to 
its real applications in the field when 
I did vacation work at the NLC, CSIR. 

I got the opportunity to join the bio-
photonics group after I became an 
employee of the NLC. During that 
time I completed a three-month tis-
sue optics course at Lund University 
in Sweden, and I now have eight 
years of experience in the field.

In layman’s terms what does 
it entail? 
Biophotonics is the interaction of 
light with biological material. The 
aspect that I am involved in looks at 
what happens when light interacts 
with skin. Light can be absorbed by 
skin, scattered within the skin or 
reflected off it. These interactions 
help you understand the optical 
(light-based) properties of the skin, 
which can help to design ways to use 
light for treatment and detection. 
Many current diagnostic and treat-
ment methods are invasive, uncom-
fortable and have side effects. 

Light-based methods are non-inva-
sive and have fewer or no side 
effects. For instance, cancer detec-
tion requires a biopsy (removal of 
the tissue). Sometimes multiple 
biopsies are required. Optical biop-
sies can minimise the number of 
biopsies performed by mapping out 
the risk area first. Light-based treat-
ments can also be used to localise 
cancer treatment so that healthy tis-
sue is unaffected. 

Most of my work has looked at 
understanding these light-tissue 
interactions through the use of dif-
ferent techniques that use lasers as a 
light source. The techniques learnt 
in this field are also applicable to 
other industries. An example of a 
technique that I have access to is 
optical coherence tomography 
which is already in use by ophthal-
mologists in South Africa. This same 
technique can be applied across 

dermatology, material science and 
the fruit industry. 

What subjects should pupils 
take at school in order to 
study for biophotonics? 
Physics and chemistry, mathematics 
and biology — and computer science 
would be a very useful skill to have 
as well.

What do you like most about 
your career? 
Being in research exposes you to 
many varied and amazing things 
that would be difficult to experience 
otherwise, through lab visits, confer-
ence attendance, visiting experts or 
research papers. There are a number 
of disciplines that come together in 
biophotonics, making it a very 
rewarding field that allows one to 
design better, safer and cheaper 
options for healthcare.

Seeing the light
Ann Singh is 
involved in a field 
of science that uses 
light to diagnose 
diseases in a non-
invasive way

Ann Singh busy at work in her hi-tech laboratory at the CSIR. Photo: Supplied

“Being in research 

exposes you to many 

varied and amazing 

things that would be 

difficult to experience 

otherwise”
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How SIAS affects teachers

Erich Cloete

M
inister of Basic Educa-
tion Angie Motshekga 
approved the policy on 
screening, identifica-
tion, assessment and 

support (SIAS) document, in Govern-
ment Gazette No. 38356, dated 
December 19 2014.  

It is a comprehensive policy docu-
ment applicable to all public 
schools, which provides detailed 
guidelines and information on the 
many processes needed to provide 
proper support to pupils who expe-
rience any of a vast array of learning 
barriers within the framework of 
the national curricu lum statement 
grades R-12.

The policy document is aligned to 
the school health policy and intended 
to transform the education system 
towards a more inclusive system, 
using a more rigorous and consistent 
process.  It provides a framework for 
the standardisation of the procedures 
to be followed and is in line with  
the prescripts of Education White  
Paper 6 on Special Needs Education.  

It further covers a vast range of 
information in a very clear and direct 
manner, which includes the policy 
on screening, identification, assess-
ment and support (chapter 3), the 
level and nature of support (chapter 
4), school arrangements (chapter 5), 
the different processes to be followed 
(chapter 6) and the roles and respon-
sibilities of the various role players 
and structures (chapter 7). It also 
gives ample examples of the applica-
ble forms.  

The policy intends to guide all role 
players to firstly identify the barriers 
to learning experienced by a pupil, 
secondly to decide on and plan for 
the support needs of the pupil, and 
thirdly to develop and put a support 
programme in place. The document 
identifies specific barriers to learn-
ing and development that may 
impact negatively on the learning 
process, from socio-economic fac-
tors, to inflexible curriculum imple-
mentation and lack of parental rec-
ognition and involvement. 

The policy advocates a shift from a 
system where pupils are referred to 
a specialised setting outside of the 
school nearest to their home, to a 
system where a request is made for 
assistance to be delivered at the 
pupil’s current school. Support 
should no longer focus only on the 
diagnosis and remediation of defi-
cits in individual pupils through 
individual attention by specialist 
staff. 

Specific support provision 
areas
The policy describes support as all 
activities in a school that increase 
its capacity to respond to diversity 
and can take place at various levels.  
The policy names five specific sup-
port provisions: specialist support 
staff; assistive devices, specialised 
equipment and teaching and learn-
ing support materials; curriculum 
differentiation to meet the individ-
ual needs of pupils; initial and 
 on-going training, orientation, 
 mentorship and guidance; and 
environ mental access (once-off and 
not necessarily ongoing).

The assessment referred to in this 
policy document is not of pupils’ 
scholastic achievement, but to 
determine barriers to learning and 
levels of functioning and participa-
tion, in order to determine support 
needs.  Any request from a school-
based support team (SBST) to the 
district-based support team (DBST) 
for specialist assessment (such as 
medical, social, psychological and 
therapeutic-occupational therapy, 
speech therapy and physiotherapy) 
must explain the nature of the 
assessment query and motivate for 
the assessment.  

The role of teachers
Teachers will gather information 
and identify pupils at risk of learning 
breakdown and/or school dropout 
and will provide teacher-developed, 
classroom-based interventions to 
address the support needs of identi-
fied pupils.  The range, nature and 
level of support programmes, ser-
vices, personnel and resources 
(rather than the individual pupil) 
will be the focus of budgets, norms 
and standards for support provision.  

The range, nature and level of sup-
port programmes, services, person-
nel and resources may be available at 
the school itself, or at a nodal site 
(such as a “full service school”) to be 
accessed by a cluster of schools. 
School-based support teams will 
need to respond to teachers’ requests 
for assistance with support plans for 
pupils, review teacher-developed 
support plans, gather any additional 
information required and provide 
direction and support in respect of 
additional strategies, programmes, 

services and resources to strengthen 
the individual support plan (ISP) 
and where necessary, to request 
assistance from the DBST.  

The support programmes at “full 
service schools” (which will be 
established) will deal with barriers 
the SIAS policy identifies as pre-
venting access to the curriculum, 
such as provision of specialist ser-
vices by specialised professional 
staff; curriculum differentiation 
which includes adjustments and 
accommodations in assessment; 
provision of specialised learning 
and teaching support material and 
assistive technology; and training 
and mentoring of teachers, manag-
ers and support staff.

The policy document rates the 
level of the identified support that is 
required as a low, moderate or high 
level of provision. “Low-rated” sup-
port provisions are mostly preventa-
tive and proactive, and cover all the 
support provisions that are gener-
ally available in public schools. 
Support provisions rated “moder-
ate” cover support provisions that 
are over and above provisions 
 covered by programmes, policies, 
line budgets and norms and stand-
ards for public schools. Such provi-
sions are provided once-off, at a 
medium- frequency, intermittent or 
short-term basis, or through a loan 
system. Imple mentation of these 
provisions can generally be accom-
modated within the ordinary school 
or classroom. Ordinary schools that 
have been designated as “full service 
schools” will receive a moderate-
level support package. However, all 
schools should be able to access 
such available support. “High-level” 
 support provisions are over and 
above standard provisions and are 
specialised.

The policy clearly proposes an 
integrated approach.  This entails 
involving support staff from the 
education district, circuit, the DBST 
that includes staff from curriculum, 
school management and govern-
ance, financial, personnel and 
 physical planning, assessment, 
 psycho-social support, care and sup-
port in teaching and learning frame-
work, whole school evaluation, early 
childhood development (ECD), 
pupil and teacher support 

materials, e-learning, and the like, 
that operate as transversal teams to 
help schools to identify and address 
a wide range of systemic and other 
barriers, and mentor and guide 
schools to implement inclusive edu-
cation in all its dimensions.

Implementation of the policy 
from 2015 – 2019  
The implementation of this policy 
will be effected through the follow-
ing activities in the short to medium 
term.  The first two years of imple-
mentation, 2015 — 2016, will include:
• Training of foundation phase 

teachers, managers and provincial 
and district officials on the imple-
mentation of the policy;

• Establish SBSTs and DBSTs in all 
86 districts, all special schools and 
2 000 full service schools;

• Extended consultation and 
 collaboration with other govern-
ment departments, especially the 
departments of health and social 
development, to align services and 
procedures at all levels;

• Consultation with disability and 
children’s rights stakeholders;

• Advocacy and information 
cam  paigns;

• Finalisation of funding and post-
provisioning norms;

• Alignment of the policy with the 
integrated school health policy;

• Assessment of foundation phase 
pupils in full service schools who 
have additional support needs and 
of all pupils in special schools; and

• Agreement with higher education 
and training to mediate inclusion 
of SIAS content in all initial 
teacher education programmes.
The overall feeling when reading 

this policy document is that it puts 
children and their needs in the 
 centre of any intervention process.   
It demands positive action through 
all applicable means — which is 
good. However,  there is concern for 
the capacity of resources available 
to address the barriers that impact 
negatively on pupil performance.  
Although the management plan 
addresses this concern, it still has to 
happen.  

Looking at White Paper 6, a lot of 
things did not happen according to 
the implementation plan. School-
based support teams are likely going 

to experience a lot of pressure due to 
the demands on their knowledge 
and time and may face challenges in 
 executing this policy to the best of 
their ability. Training and effective 
 support from especially the respec-
tive district based support teams 
will therefore be a prerequisite.  It is 
part of the planning that an orienta-
tion, as well as in-depth understand-
ing of the requirements for effec-
tively implementing the SIAS policy, 
will be a key focus of continued 
 professional teacher development 
programmes in the short term.  

This will definitely assist in the 
effective implementation and guide 
teachers in their professional judge-
ment to determine when and at 
what stage intervention for a 
particu lar pupil or pupils should 
start.  Some will argue that it should 
begin when a pupil is not obtaining 
the minimum standards as set out 
in the national curriculum state-
ment grades R-12.  

Others would argue that to obtain 
the minimum standard in mathe-
matics of 40% (pass rate) in grade 
nine is not enough, as pupils will 
struggle to maintain or improve 
that mark in grades 10-12, and the 
barriers that hinder pupils to per-
form well should be addressed 
much earlier, even before grade one.  

The policy document’s view is that 
identification and early interven-
tion services must start as early as in 
the ECD 0 to 4-year programmes, as 
well as in grade R. Training of all 
ECD practitioners will therefore 
include a component on the SIAS 
policy.  The policy also makes provi-
sion and outlines for the smooth 
transition of pupils who have addi-
tional support needs from ECD to 
grade R and grade one.  

One must remember that inter-
vention to improve learning is only 
one school variable. Variables con-
sidered separately have, at most, 
small effects on learning. The real 
payoff comes when individual varia-
bles combine to reach critical mass; 
support by all concerned in the edu-
cation process is vital.

The SIAS Policy (95 pages) is avail-
able on www.saou.co.za

Erich Cloete is the principal of 
 Laerskool Westerlig in Pretoria

The policy on 
screening, identifi-
cation, assessment 
and support (SIAS) 
changes how edu-
cators can assist 
pupils with learning 
barriers of any form

The overall feeling 

when reading this 

policy document is 

that it puts children 

and their needs in 

the centre of any 

intervention process

Photo: Delwyn Verasamy
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